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toys, patrent-child relationship, apd parent eTaluation of the 
program. Data collection occurred through a Tarie^y of models that 
include obserTations, testing,, and questioil^aires. The' data indicate 
substantial progress toward^ implemehtation of actiTities directed 
toward achievement of th^ program' objectiTes to provide children with** 
learning-pleiy a^ivities that will aid in language deYelopment, 
>problem-60lTing^^«ensory awareness, and fine motor coordinati^on; to 
develop in the children/ a better self-image and a greater degree -of 
self-conf,idence; and to enhance' par^^t/child/teacher relationships. • 
ippend^es contain qoestioimaires and* data collection form^. 
(iuthor/IHT) • 
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, INTRODUCTION 

The Educational Resources an'd Development Center at 
the University of Connecticut conducted an evaluation of 
the Parent-Child Toy Lending Library Program (Manchester 
Learning-Play Activities^ Program) for the towns of East 
Hartford and Manchester. Whereas individual reports have 
been prepared for eaciy town joint report on the training 
component for toy demoi^trators is provided because both 
towns participated at the same time in the training program 
established for these towns and a summation. of the training 
program data would provide more accurate in^rmation* to the 
towns ^ \ 

Evaluation of the program encompassed the following 



areas : * 




.Toy Demonstrator Training Program . 
.Developmental Progress . ' • * 
•Reaction of Children • to Toys 
•Parent-child Relationship 
•Parent Evaluation of the Program 

\ 

Data colLection occurred' through a. variety of. modes 
whi^ included observations^ .testing and questionnaires. • 

A report of the findings re|sulting from' the total data 

- \\ ' ' 
collection' process follows. \ 




PRpGRAM BACKGROUND 
Descritotion of Program 



Development of the Program 
' . . Adoption of the Manchester LearningnPlay Activities^ ' 
Program siemmed from the needs^o provide pre-schbol 
experiences that Would develop certain skilJLs .and - concej«:s , 
designed to provide 'children a ^etter^ chance^ for* succesis 




in school. Th'e program's focus Has children, whose rlpHiy* 
background was low income aijd/o;:* poor ^parental .education, v 

Parental involvement in /the pro^«J^^was perceiveci as a key ' 

%' * ' ' ' • . ^ 

' element in the program. ! - ^ - . 

Because of insuf f icient' jEuhds ito provides an addit^na^l 

program for children^^xibt yet of legal school agev funding* * 

sources, external to the iocal educc^^tion agency 'W.^re'*i;iBvi'e^^^ 

Resulting from that ^Qxch vae^tSjie applixratddrf .of^^rV B ^ ' 

' s_ ' • : ' . , " ..r 7: ^^^-^ ^ ^ 

fimds) under Title IV ESEJa of 1965 to the^fiew progra,^^~^i^v 

Population ^ ^ ; . ' * ,V , ~ .4- 

The specific population' ii>valved in the^^anchester 
Llearning-Play Activities Program consisted' primarily of. 
three-year olds ^ with*'* the age range at the ^tart of the 
program bein^. two years, eight months to* fouV years, six 
iionths> r During the course of the program, approximately-- . . 
^TOirty-five children paftifcipated , althpugh npt all chil^dren 



entfei^ed the program at its beginning ahi^,|ipt. all children 



, . y/^: y <: / 



remained to the .end of the program. Two minority gronp . 
children, one black child and one Puerto Rican chird , ^.were' 
^involved in the program! * y"' 

Selection of program participants was based \ipon.the 
reduced lunch program criteria or 'one-parent familie$^ 
regardless of income. 1?arental agi^eement to ^participate 

.was the £inal criterion for admission to the , program. \ ' 

1 

Whoreas the majority of chiTdren included in the^lprogram 
were <iot from loycost housing', there was a, hx^h ^oncei)tration 
of children from Title 1 eligibility areas. Ohlyone family / 
woW^d be termed "middle class." ^ ^ - . ^ >. 

Program Operation : Operation of. the ManchestOtirwLeiarning- 
Play Activities was initiated in mid-September|i 1th the ' 




two-w^^^ train 



ing program for toy- demon stratorfj 



followed 



by a period of .time in which families for potefflB;ial inclusion 
in the project/ werq identified and selected. Ifctual program 
operation begans^n the latter part of October '^^h the pre- 
testing of stud^ts on the cognitive concepts ;i 
within the program. Jlollowing the pre-testin 
sessions to each hgme were scheduled. I^ost-tes 
in eairly Ma^ with the program itself concludi 



le. developed 
iod, weekly 

occurred* 
laring Jun©. 



Program Focus 



The program, was dev^'oped to establish a 
suj^portive q^cperiences leading to or fostering 'islSEcess in 
the school /life of t^e children participating i|\'|pe program; 




Underlyi^ig this direction' was a two-fold effort to help 
cliildren develop certain cogntive skills that would ^ive r 
them, a better chance f br^ sucqess in school and to involve 
parentff^in preparing them to heXp; their children ^t'home. 
The focus on developing the parent-child reJLatiojishij^^yby 

* enabling parents to participate actively in the education 

< 

of their pre-school children was perceived as a vital 
component of the program. - . " 

More; specifically/ the program was designed to: 

- p:^bvide children with ^learning-play activities 
that will aid in language development, problem 
solving, Sensory awareness and find motor 
cbordinat±5h. 

- develop in the children, a better self-image and 
* a greater degreei of self confidence. 

- enhance parent/child/teac.her rel'a^oriships 



Position 



Coordinator 



Program Personnel / 

Na4e 



tie I 



• Coordinator , Learning-Play 
Activities Program 

'\5P0y DemonstriLterS' 

/ • 
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Ms. K^mile Mikeowicz 
(9/74-6/75) \ 
Ms /Eileen TUpper^ 

y \ (9/iA-y/i5) ^ ' 

Ms.' Angel ilia Casalino 
y(4/7j^/6/75)- 




" PRESENTATIW OF DATA 

Introduction • ' 

.4 1 

-f ' 

In order to assess attainment of program objectives a 

variety.;,jjf appQaches to gathering data was utilized,., Much ^ 

Of th^ data- obtained for this report stems from the careful ' 
efforts., of tlie toy demonstrators in observing and recording / 
requested information, . 

The following typ^s of iriforraation were collected from 
the following sources for this report. - ♦ 



INFORMATION 


SOURCE 


FREQUENCY 


T^y Demonstrator 
Trainix>^Program 


Observations J(^1RDC) ' 
Questionnaire 


Twice 
Oilce 


Cbricepts .Development 
• 


Pre-Test 
Post-Test 
Observations - 
(Toy Demonstrators) 


Once 

Once or Twice 
Weekly 
• 


Child Development 
-physical 

^^M^cial ' - ' 
-einotional 
-intellectual 


.Observations 
(T8y Demonstrators) 

H" ^ 


Weekly 

y 1 


Referrals to School or 
Other Service Agencies « 


Observations 

Tpy Demonstrators) 


As Needed/ 


Jleaction of Children 
to Toys 


Ob s e r va tioh s~^~ — — ^ J 
(Toy Demonstrators) ^ 


Weekly/ 


Parent-Child 

Relationship \ * , . 

.-re>ctent of .iiwciyement 
-^xtent of interaction 
-type of interacx^ion 


Observations ^ 
(Toy Demonstrators^/ 


Weekly ^ i^' 

/ *. ' - , ' \ 


.P^0nt Evaluation of 
Pyogtam ' 


Question^iciire / 


Once 



Introduction 

■ " -- ^ • • • - 

As a part; of the installation ot the 'Parent/Child 

Toy-I^ending Library in East;*^ Ha-itf ord and Manchester, a 

two-week training program for toy demonstrators (and other 



appropriate or .interested school district personnel) was 
<:ondticted ^y Ms. Shirley Foster, coordinator of the Toy 
Library ' Program/ in N,ew Haven^ ConneG|:icut Participants 4 
S^n the tra^itiing progtcam included two (2) toy demonstrators ; 
and the coordinator of th^' program for e^ch 'town; in addition 
some sessions wer'e attended by an early childhood education 
teacher and librarian from Eas^^l^a^tford . Also,^ follow-^lip^ 
t.o the- training program occi:^ryed through per^^odic meetings 
of the training program participan^ts-,with MSw Foster* 

A dual af^proach 'to evaluation of the* toy trainj.ng 
program was utilized. First, observations were made of 
two (2) training sessions. The first meeting with the toy 
demonstrators ^nd other personnel was 'Selected for one 
observation in order to gain some insight regarding the 
general., approach to training and, in particular, the basic, 
components and sequence, of th^\ training program.' The* last 
observation occurred mid-week of the second week of training . 
and was chosen for observation in, order to assess that part 
of the program dealing with the toy demonstration-process 
itself 'by toy, demonstrators in a role-playing situa-tion., 



1^ 



^ 7 



k 



r 



The second approaeh^t© evaluation of the^ixainiij^T^ 
ram Was an assessment of participant understanding of 
reaction toward vArious components of the program. A 
two-part questionnaire* wa^ administered to the four toy 
demonstrators and one toy program coordinator following 
the completion of the two-week training program. Part -A . 
of the-^questionnaire (9 questions) 'consisted of an adaptation 
""(in directiofis only) of a Far West Laboratory'°questiohnaire 
designed t6 assess understanding of basic concepts of the 
toy demonstration program, * Pdrt B of thje^ questionnaire 
(11 questions) focused on^participant ''reactipn to the programs 
alojtig a variety of dimensibns. 

. Following is a summj^y Utid analysis, of /^ata derived 
from informal observations of twp of the t: 
sessions and • formal collection o^ •da.ta by* 
training program .qi^e6tionnaire„. • ' ■ , , 

Reportjon Observations of^^rai^ning \ , ^ ' - 

Description of September 19'th Training^ Session ; -This session, 
which^w^s a half -day meeting, was th^ first training session /* 
held with the toy demons:^tratorst*^ At this time", trainees Were 
introduced to the*>general operat^ion of ti^e toy library program 
and a wide rangie of, topiqs dealing with the^ role of the toy ' 
demonstrator was briefiy-disctlssed. A sampling* of those topics 
included: entry into the home^ home environments and coritrol ' 

of negative ■rGc^ctiohs ^toward ^-i^tuations jwich might be deemed 

- I — ' g ■ ' ill . * J ' . " ' 

*See Appendix A for copy of the questionnaire, 



aining . progra|fi 
Jheans of the 



i mc . 



11 



• ' • • \ ' - * / S ' ■ 

repulsive by the /^o^ demonstrators, coild beha\^idr in 
general o£ the three-year old, types cif. child* r^actioVis 

f tO" toys ^ procedural gi^idelines, identification of childrerL 
f with problems needing referral to special a.gencies, recot-d* 

_^,?forTns and procedures and evaluation-. 



/ Ap^nforroaljr. open type of approach was used duiring the^^ 



lining session. All participants in the session 



introov^ced thepfselves ^and explained the! 
s 



^ pro3ect ^r^^^^ supervisor, toy demphstrator) • Msy Foster:* 
A opened the discijission on the operatioix of the traiiiing 




program and encouraged participant;s to share their own 

o / • * 

experiences, r^plevant tg^ 'the topics under discjissi,on ; all 

gifoup members took part at some time during ty«meeting in 

this ♦type of.vei^bdl inter a5l;ion • ' ^ 

This meetiftg ^ appear/d to hay^^ several noticeabl;,^ 

strengths and weaknesses. One particularly noteworthy 

st|:ength w^ the open climate and rapport established afl^Dn 

th6 group par'ticipants . Alsq significant was tl^e ease with 

♦ 

which Ms. 'Foster was able tp 'introduce cohcepts ^nd elicit 
,group interest and commun^ip^^t^ topics. A weakness 

of the session was the apparent lack pf spepific objectives , 
for^ the' introductory meeting. Wherea^ ceryain obj'fectxves, 




5^ 



although unwritten, could be detected, ' a wijtJe scattering of 
*tibpics ^iscwasQd withiii, a single meeting m|^e it som^^hat^ * 

difficult to grasp some of 'the ideas presented .'* Another 

' * \-' . ' * ^ 

problem W^sl that the materials which were to ha.ve accompanied 
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;/"tl%e^ lesson vere not availaJ^J^e; they had not been pf:epared. 
\QveraliV however , this,.-^rst meeting setemed quite success- 
ful ^aj^ leas^with^/i^gard to est?ablishin^ climate <5bnducive 
to learning. 




Sep^i^ber 24th Trainih<^ Session ; Thj.s meeting focused - 
. upon xi eve lopnfent .of specific 'skirls required for demonstrating 
^ '-certain toys and al^o development of confidence ^on the par;! 
of the. t6y demonstra^tors in ^working with- the toys^ The 

primary Vehicie used- tp accompji^h the objectives of the 

\ ♦ . , ♦ ' • ' • ^ 

session was role plr^ying/ followed by a group critique of - 




tration. / • 



Home^rQrk for the '^previous ei^ning was to studj^ how*^ 
tO:demonstrate"the_foll05(2aj[ig- toys: Color Lotto, the'Feely' ^ 
Biig, $ihd th^ Sound Canrs;' The role playimg, ^^tivities - * / 
consisted of the demonstration of estct? toy 2-3. times by 
the toy dempnstjratojrs with^ other toy demonstrators and 
memlbe^s of the gr6up { supervisors # ai^es and*l(s. *Fpster). . ^ 
playing the roles of^motHer and cliild'. During- the "Vole-piaying 
"^activities mafty '^^types" of parent and child behavior were 
encountered > the«ieby simulating situations, likely to be v 
encountered when toy demons tratoi:.s enter the homes. 

Two of th^ four toy demonstratof s joveftlj^ expressed 

\ ' . * \ 
• ^ • - ' # \ ' ^ . 

strong ♦neg'artive reaction tP^ participating-* in the role pla^in) 



activities in the role -of tpy demonstrator i the other two 

%. 

toy demonstrators indicated* mixtieni negative reactions to the 
process.' However/ Ms. Jotter- and the siiperirisors^ encouraged 




0 \ 



. .13 



the toyi c 



/ 



/ 



\ 




e toy demonav^^ tors to continue .and cited sfome of the 



advantages to be derived from the rol-e playing ♦ 

other thin* the negative reactions of the^^oy " 
' derooxistfatprs to the technique utilize d ■ fc o' TS c^ieve the 
objectives of tftis training session the meeting *proc^ded 
very well. It appeared that the objectiyes ' (unwrit-tefT; of 
this^'session were met in that the 'toy demonstratorar^ 



al 



actively fiemonstrited the toys -and- nximerous potenti)i 
problem^ and difficulties in, implementing the program were 
identif j^ed. 
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Report on Training Program Questionnaire Data ^ •* 

Understanding of Concepts ; N=5 T4 toy demonstrators, \ 

1 toy program coordinator^ - ' 

Part Tk i Understanding of Basic Cc5hcepts of the Toy Program 



Possible Range of Stores': 0*100 

Acty^l Pange of .Sc'^J^es : . " 67-100 

Median Score: • / 88 

Mean: • . « ^ 88.* 



DISTRIBUTION OF RESPONSES 



^ ' Ouestion 
Number 


N'umber of . 
Correct 


Percentage 
of Correct 








2 


5 








o u ^ 


4 


* 

6. 


o 


5 


■ 5 •^^ ' 


X w U t» 


w 


* 




7 


■ 5 - 


100% ' 


8 ' 


5 


. .100% 


9 




^ — 

'60%. . . 



Based upon review of ,ithe data it appears that: - ^ 

♦ . * % 

1. F6ur (4) of' the respondents have good understanding 
of the toy program at .the conceptual* level and one 
•.(1) respondent iTS weak.^^with regard to some of the - ' 
.basic concepts of^the* course; 

»^2* 'Two (2) qfuest/ions {f3 and^9) posed some difficulty 
for* forty vB^rs^t (40%) of the respoiwonts / Both 
of thesQ questions dealt vith recSmraended ways of . 
' , ' responding to the cognitive . skills ^being demonstrated 

none of the remaining questions assessed , this • 
conc^{>t ^ M^'Ji' ^ V. , . ^ 



Reaction to the Tra 



■■ '■ J 

iinmg* Program ; 
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A series of questions 
■^was devised to assess various aspects of. the training 
pfogram. Dimensions for assessment includjDd:, organization^ 

and interest of €he presentations , openness, vfilue of* ' 

/ ^ ' - 

written materials, 'cLai^ty* of instruction, effectiveness 

Of training to d^w^strate the toys,"levei of confidence - 

for demons tra tjirfg toys, pace and length of the .course, and 

overall Opi^ph of ,the bottrse. In addition, suggestions 

for elim^^^ting, .adding to or changing any, parts of the 

trairyifng were sought. A summary of the data "follows : 



^Palt B : Participant Reaction to Trainiiw Program 
1. In yovtr opinio^ -was the' training ptogfam *well' organized? 



1(0) 



2(3) 



3(2).^ 



4(0) 



5(0) 



No, poorly^ 
oifgaAized 



Organized' 
adequately 




Yes, very 
well organized 



Mean: 2.4 • ' • 

Xoinments: Materials were not readyvuntil late in the course. 

Materials were not available for the ^ first few days. 

Materials were not ready in» ti|fte* "We started at 
" a, disadvantage . . . 

V . ' We lacked some materptals^ t6 proceed ^h»an organized, 

pace . . ./ . . 



* Nxunber of paTticipai3.ts resi>onding to each rating- are 
indicated in parentheses. 



2. Vas the material prlpsented iji, an ^interesting way? 




-2(0) 



3(2) 



4 (0) 



No^^ot very 
interesting 



5(3)> 



Fairly 
interesting 



Yes, very 
interesting 



Mean; 4.2 
Comments: None 



3., At what pace were the materials and ix^rmation presented 
1(0) 2(0) ♦ 3(0) . 4(2)S, 5(3> 



4 



Too fast. 



About 
jri'ght 



Mean: 4.3 



Conunents: Did not get everything covered, 



\ W 



We wasted a lot of time.. 



Too slow 



i 



We had a slow start, but seemed to rush t^^ough 
the actual toy 'den;\onstration. 



4. Di'd you feel, f ree Vto ask question? and take an actiy« 
part in the training program? 



1(5). 



2(0) 



3(0) 



4(0) 



5(0) 



Yes^ at 
any time 



Some of 
. t;he time 



NO/ npt 
at all 



Mean: 5.0 • ^ 

Comments: Seemed to want participation. 
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5^. ' 



Were the* written materials which were provided in 
tlie training program helful in expanding and 
clarifying the concepts of the course? 



1(0) 



Yes I very 
Ifelpful 



2(0 



3(3) 



4(2) 



3(0) 



Somewhat 
helpful 



No, not at 
all helpful 



Mean : 3.4 



Ceiranents : 



n they were available. 



Never went over .the materials; however, it would 

have been helpful. I found the. Parent Guides 

and the toys (and my three-year old) more helpful.^ 



6. x^jsre the instructions for use and demonstration of 
toys clear and understandable? 



1(0) 



2(0) V 



. No^ poor 
instructions 



3(^2) 



4(0) 



Adequate 



^5(3T 



XeS| very ale|i;9:^* 
and- under standabl 



Mean : 4.2 



4i. 



Comments: I feel they were rushed through; therefore 
only adequate-will h'ave to learir on iy'own. 

Very clear-when not prd;ssed for timert 



(9 



\ 



7. Using the following scale , rate the ^'tent to which 

yot? feel confident to demonstrate each toy. '%.v. 



Not at all 
confident 



sound cans 
color lot.to 
feely bag 
stacking squares 
/coden tatle blogld 
nunOsker ppzzle ^ 




color B>3k)cks 
(bead-o^graph) 

flannel board 



Reasona^l^ 
conf idiiff^t 





\ Very 
confident 



4(0) 5X5) Mean 5.0 

4(1) '^5(4) Mean 4.8 

4 (1) 5 (4) Mean* 4.-8 

4(2) 5.(1) Mean ^.8 

4(1) • 5(3)' Mean 4.2 

4 (0) 5 (2) Mean 4.0 

4,(1) 5(2) Mean 3.6 



KO^k ,2(0) 3(2) 4(0) 5(3) Mean 4.2 



8. 



How would you describe the length of the training" 
li^ogram as a whole"? 



1(1) 



2(1) 



3(2) 



4(0) 



5(1) 



Too long 





ut right 



Too short 



Comments r Perhaps could be shortened if each day had been 
a little longer or better use of our time ^while 
there. 

Be'tter use of our tinie-more organization. 

Time used on actual demonstratidh of toys. i(too short) 

Could have been done in one week. as presented. ^ 



9. What is your overall opinion of the training program 
as a whole? 




1(1) 2(2) 3(2) 4(0) : 5(0) 

Very good 'Fair ~Poor" 

Mean 2.2 

Coiments: Too much time was wasted talking about unrelated 
topics. Necessary for toy deraonstrators-shouj^d 
be organized to make good use of time-most of^ 
us traveled a good distance and time is important. 

As far as toy demonstration-excellent. Worked 
with sensitivity and. understanding of people- 
► extremely important for an effective program. . 

More emph^is on toys and ways of demonstrating ' 
to children and parents,. We wasted a lot of tinje, 

« 

10. Would' you recommend eliminating alny part of the training? 
If yes, which parts? 

^ NoVesponseX" 2 

Comments: " None ^ . ' . • ^ 

* ^ f ' Less sensitivity training or rjon-directed activities 

11. Would you recommend changing or addiag to the traininig 
in^^^jiny yay? * 

• All responded to t^his. item. 

Only to make b6t;ter. use of time-better organized^ 

tjore time, on the actual demonstrating of toys. 

, ' Moi?e in depth with the actual demonstration of 
more difficult concepts to be learned-for more 
confidence to b^ gained by toy demonstrators .at 
the training sessions . 

^ Again, perhaps equal time on sensitivity training 
• and tay familiarizing wCuld be enore beneficial. 

. ' More emphasis. on ways of dealing with children and 

parents. More emphasis on concepts to be learned o 
(We did not touch on smell and others.) 

o 20 
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Discussion 

Based. upon observations and assessment "of the 
training program to prepare toy demonstrators 'to conduct 
the Parent/Child Toy-Lending Library in selected homes i^n 
the^ towns of East Hartford and Manchester ^ a da.ta summary 
has been prepared • 

gs ; The folloVing list summary ^^^ten^g*^ 
positive and negative aspects^T^the training program. 




1. Overall understanding of the basi^compop^ts underlying 
implementation of the Toy Library program appeared to 
have been achieved by the trainees. The mean score on 
the questionnaire for this component was 88.6 pb'fcent. 

2. .The overall climate for learning appeared to b0 / 

favorable : • . ' 

a. Observations of training intJicated an open atindsphere^ 

in which discussions and training generally occurred 

with ease. 

,b,*. One hundrted percent (100%) of the respondents stated 
that they felt free to ask questions at any timia. 

3. Organization of the training program appeared to be 
lacking: • ^ - — — • 



a\ Sixty percent (60%) of the respondents* stated that the 
organization VaS less than adequate* | / 



Observation. 

V i-ea that materialc; 
=P«"fic lessons „ere\not „ . -""-pany 

roNnot ready on time. 

*■ The presentation of materkls ao. ' * 

interesting to aU t " " ■ 

152*' - -e respondents rate, tr 
-Wy interesting". • ""^ ~'«lons as 

"^^""■^^"^ indicated 6hat the ' " V 

present,^^ °f the 

presentations tended to b»'»i 

■ '«"») Of the re ^ '"''^ ' 

'he respondents ratii,, the. pace Of th 
- Presehtations as .|too slow" ■ co 

' wasted, Ifct lea ■ ' ' ' ^'^'^ 

Of the helpf.i„.„ 
. . — "somewhat helpf„i„ <si. " """"" 

p-"-"-- -"hpt a..,;,::^ — ^^^^ -. 

(40%) Of the r.fisnnn^ ^^°^ty percent 

♦ » 

All respondents inditiated th . • ' = ' 
, - ^ ^'^^^^ ins true tionc, ^„ 

4e.onstrati^ ^ ^ — --^^ 

- i-^r^tions Le "ver 

. . , C ""^'^^^"-j^^ understandable"., ^ ' 
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8, *The mean response fox level of 'confidence in ^ 
> ^ demonstrating toys indicated that the trainees felt 

^ at least "reasonably confident" in demonstrating all* 
of the toys. Three (3) of the toys eafch had one (1) ^ 
rating less than "reasonably confident", 

r ' * 

V 

9. Reactions to the overall length of the training program 
were varied with forty percent (40%) stating the length 
of the program was "about right" and the^ remaining ' 
responses ■ indicating the training program was ieith^r " 

. "too short" or "too long". Comments from tliis question^ 
and .others focused on the need for better use of tixae, 

. 10. Overall opiniQn pf training ^^nged froraf "fair" to 

"very good" with sixty percent (60%) of . the respoi^nts 
indicating *that the training was better than "fair". 

Future Directions ; The following^ suggestions §tem from 
a review of all evaluation data on the training program 
conducted fOr tqy demonstrators T ^ 

1. That ^^writte^i objectives and a corresponding course 
outline or syllabus^/^^th , accompanying time line be 
* prepared • ' * . ^ 

That all Written irjaterials be" prepared prior ^o the 
dates for which they are required and be utilized 
more effectively 'in relation to the training progfa.tn 
objectives. . • . ' / 

■ • . . , , i . 

.. \ ■:: ' 23. . '.' ' ■ • ^ 

♦ 

/ 
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3. That- 'the pace of the course be increased, the length 
Of th^^our-se shortened', and the time' period for 
individual training sessions increased. 

That emphasis on the 'fpllowing qourse areas be increased 
a* actual practice, in demonstr^tipn of all toys 

in general and especially on the stacking squares 
and color blocks; , * ~ 

b. ways of responding to children when they make 
errors in the cognitive skills being taught. 

5. That specific needs o5 individual trainees be identified 
\ during the operation of the -course and approp-riate \. 

methods be employed to 'ptovide for individualization of 
instruction where needed. ' ^ ^ , ^ 

' ' ' . ' • ^'^ ■ ' ' 

6. That on-site training ' locations with children ' from 

'. ba,pkgrourids similar to those targeted for 'the Toy Library 
/Program be "employed to provide for greater ind'ividualizat 
of instruction wherq needed and to increase the vcdue of* 
the simulation activities by -practiqe toy demonstrations. 

with real Jrtildren. ' . ^ " ■ - 

. - - I ^ y ' . . ^' ^ ' ' 

T. .Tiiai: the overall dppro.ach to teachix>g"anil th^,.-^epSn 
. climate be ' maintained. ^ >v 

.... / . ^ /*• 
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• " Home Visitations 

^ II ■» 
' ■ *• - ' . . ' 

Complete' home visitation data were available for 

V * ^ * - ' 9 ^ ^ 

34 children who participated .in th^ program. However, 

when computing., the average number of visits per child 

the figuxe is based 6n^ 28 children because six childreh ' 

•* 

did nqt complete the program; two of those^ children moved, 

one transferred to Head Start, and Hrftree* were dropped 

U ' ' ' , . , 

fyom thfe program at the request of their mothers^ 

V - 

[n addition, *it should be noted that the data is 
recorded in two grou^V with sub-totals for ^eccii^^roxip 
afid grand tptals ^r^<the entire group, ^-^is^ tias been done 



/to provide a more^accurate picture^^^^^f^^ visitation 'data 
^because 20 of trie children tGroop- If-enteJred ^the program ' 
at its inception during October or early Noveinber whereas 
eight children (Group II) entered 4:he pr&gjpam ^between 
January and earJV March, 1975; .The following tabl# 
provides a numerical summary of- the :Gi^&i1^atlon, data • ' w 



. GROUP I ' 



^ - STUDENT 
^ NUMBER 


^NUMBER OF 
. VISIT? MADE 


— t — t — i , — 

• ■NUMBER OF 
VISITS MISSED 
'■• ^ 


— i J. r-iw — «. ■ — 1 

PERCENT OF SCHPDULED - 
« VISITS COMPLETED 






8 ' ' ' 

* 


.62% . • ; 




14* 


* 

r 


^ 67% - 


^ yo3 


8 " 


i 12 




04 


_ 9^ 




47% 


, 05 


12 

'J 


^^^^ 


60% 


^ — 06 


12 


8 


60% , 


. . '07' 


r 

' ^9 * . 


10 


- - ^ - 

47% 


08 


11 


• 

9 . 


; : jtJ^ ^ , 

, 55% , . i 


09' 


s 

,15 






/IP . 


— - ■■ ■» — ' " ■ 

13. 




" - 9 . . 




« VT 

' ' 11 
. fi « 


, 11 

- — 


5 


• 69% 

^ — ' ' . ^ 


12' 


• 14 ■ 


^ — '— 

; . . 7 > - 




'V * _ ■ ■ 
13 * 




5 / 


75% 


14 . 




— ■ i 


' . 71% 


. < . 15 


- '16 


5 f . - 


76%^. > 7' 




13'- 


.8 


_ r--- 62% - - //y 






a' 

41 








* 

,10 


' V 47* ' ^ / 0''^' 


:.V '19' • - 


12 . 

* 


8 . 


: f > {,/'<'' 


. 20. ' 

,." . - ,. , . 


16 .• . \ 


1 X — \ 


*'75% //, . . 


> SUB- ' ; 

TOy^LS v'f 




153: • 


— ' 1 f ^ y — 4, 

J 62% ^ 



23 



.<3R0UP li 


< • ' * 


* 

^ i— — 


: , STUDENT 

•A 

NUMBER 


NU24BER OF 
VISITS' M^Bir 


NUi'JBER OF 
VISITS MISSED 


' PERCENT t>F SCHEDULED 
■VISITS COMPLfiTED 


\ 21.- 


9 • 

^ — — < 


» ' — ■* 

\ -12. ; / 
- n > 


— : C — 

- 43% 


22"* > 






■ 7i% 


23 


.7 


• . . 3 






■ . ■ .7 - ■ 


2 




\ 25: — 


s • ' 6 ' 




. 75% ' 




^-T 


. 2 . 




. 2*7 

: ^— 1. 


"■♦ . - . 
5 . 


■ 2 


— ' — 

— I — ^ . » ^ 


28 -—^ 


*■ ■ 

» ■ ■ 


• 1 


,86% 


.^OTALS 

* 






• 67% 


> TOTALS' 

• 

I and -iS. 


• 


- 180 , 


^ 1 ^ 
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Discussion 

The total number of visits completed by the toy ' 
demonstrators w,as 30 5, with 250 of those visits spre^id 
among the «20 children referred to as Group I, thereby 
averaging 15^3 visits for each child in' that Gxoup ancj 
.55 visits to the Group 11 children, thereby averagihg 
6^9 visits for each chil^^^in^--^^ In^'Gtoup I 

the range tff visitations ' chrf^^ was 8-16; /or Group II 
the irange was 5-! 

A total of 180 visits originally planned^-^r the 
childreii partiaipa(ting in the program wer^ not completed; 

■ • ' . S ^' ^ ^ 

this reflects' 37 perfeent of the total planned visits. One 
major reason for the cancellation of previously ''Scheduled 
visits was an extended illness of ofie of the toy demong^ators 
during which time the second toy demonstrator worked on an 
alternating basis with the children in her own group cind 
with those in the other toy demonstrator's group. However 1. 
/]fl(ftny of the cancellations occurred for the*^ollowing reasons. 



V 



mother cancelled ^ ' 

demonstrator cancelled 
illness (child or parentV 

vacations, holidays and ^religious holy days 
no one home f \ 

storm, Snow ^ * 
teachef substitution / , 

teacher^ transition 



Developrngntal Progro'ss 



Concepts Development 

In orGer to measure levels of progress made by children 

in the Learning-Play Activities* Program a pre-test/post-test 

was developed by the ERDC staff. Te^i^eniphasi^ was placed 

upon ^ sampling of the pdncepts to be develop/ed/ primarily 

in relation to the first box of toys although several test . 

items Detained concepts^ to be developed during the 

lattejff part o£ the prggram^ (second -box of toys); , All tests' 

wfere/administeVad jtc? ^e. childreS^y tSje^^ tfb^-^empnstr^toi;s . 

Componeht? -ptt the. test were derived chiefly from the .* 

Stanford-Binet IntelTti^T&n^e^Scale^ the McCarthy Scales \ 

of Children's Abilities. .It was. de\igned tt> asfeess status 

^f the children in the following areas': . language /^colors , 

shapes^ lower level mathematics skills /^-alph^tyetr recognitionv 

and rela!tionships (sights sound^ si^e, etc.). Because of 

short attention span .of chiJ^^^^ of this a^e, grou^ 

"^es't length had to be limited, tJt^us acbsiiiitinq f6r the 

' inability .to test childrem on all the cfoiicepts wli 

■ be^ developed .by ^ some or all of vthe <^hildren during the 

' Program. - (A copy .of the test is contained iji 'ApD^RdHtJT^) . 

The foUowing ' test administration schedule was followed 





GROUP 



n 



PRE-TEST DATES 



10/29/7'4-ll/14/74 



1/8/75, 1/27/75, 2/3/75; 
;2/10/75, V7/75, -3/10/75 





4/2 9/7 5-5/12/7 5" 



4/29/7 5- VI 2/ 



" - Data gathered from the test administrations are ^ 
Presented in the fo.llbwing tables and graphs^ In addition, 
a tabr^ reflecting cpncepts learned, as ^rpeived by the 
toy demonstrators, is presented for all concepts which, 
ly have been- developed during 'the program. 



' Cogn^.tiveyT6sts: Descriptive^Sta titties 



GROUP II 



Post- 
Test , 



10.7a 



. 9.5 "-12.5 
10,11 13 



TOTAL GROUP 



Pr6- 
Test 



Post 
Test 



7-14 



6.61-^ 10.68 

— \ — < 

7.\5 12C0 



* 13 



29 



/ 



CONCEPT GAINS continued 



GROUP II 



Student 
Number 



* 21 
22 
23 
24 

. 25 
26 
27 
26 



Group^ 
Aver 



aj^e Gain 



Totals Group 
Average Gain,"^ 



Pre-Test to 
Post-Test 



4 
5 
4 
3 
2 
4 



^2 



3.25 



.4.07 



f 



33 
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Discussion ; Cogniti ve Tests * ' 

Review of the tes^t^ resylts indicates a significant 
l^e of gain from pre, to post tests both for ^'Groups I and • 
II wi'thJa . difference in means from pre to post t^sfg hf 



4.07 or an average concept gain per child of approximately 

4 

four concepts. . Also to be noted is that the lowest pre-test 
^or^ was zero whereas the lowest post-test sc6re. wa^^^-seven^ 
thus indicating that at the end of the program all children 
could perform v/ith 100 percent accuracy on at least^ 50 
percent of the concepts .tested^ / 
^ Children *s progress .jid. th^flVJbhe specific categories 
^ (teflected in- the previous table)^ may also be noted* 
The greatest gains. could be detected in" the following 
area^: naming colors, identifying ^nd naming shapes/ 
ccfClnting to ten, size discrimination (sameness) and ^ 



auditory discrimination isameness) . 
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Toy Demonstrator Conceptis Assessment 

As part of the packaged materials^ provided' by . 
the Far West Laboratory for, the Toy Library program, ^ 
list of cpncepts which potentially might be developed 

in conjunction with the -basi^Toy Lii)r^ry program* is 

> ' • . \ 

provided; Essentially, many Qf the concepts refer to 

<.«^ 

skill development which iHight be considered supplemental 
to the core program • ^ ^ , 

Each toy djgmonstrator maintained a Pupil Progress* 
Repdict (see Appendix for each child., .When, mastery o.f 



any of %he conc^^pts listed was demonstrated by a ghild^ 
\ a^'<JcitIjg-^Jras^ mal^ked to 'indicate that accomplishment. , , 



- - - - 



lowevejr, it should be noted that the children were n6.t 
•^tested**' on each concept and ^thereforq absfence.bf a, 
completion date does not necessarily mean a child -had 
t ^ not mastered, the concept; rather it may meaft: 1) that' 
afdhild did not have, an og|)crtunity to demonstrate 
m^teryV or 2) that ^c^ild had- -not, in^'fact, mastered 
t^iie concept.. - ^ • ^ * • ■ " 

. i\ ^ The following table presents a s^ummary o^concepts 
l^rned as obserA^d by the/^y demonstr»ator9^nci' the next 
tabl'e ^reflects the distribution of score's among the 28 
■ c^ildrj 



) : 
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PERC&PTIONS QF dONCEPTS LEARNED 



STATEMENT OF CONCEPT 



NUMBER QF CHILDREN 
CITED 'as mastering 
* THE CONCEPT* ' 



. PERCENT OF CHILDREN 
MASTERING/ THE CONCEPT 



To distinguish betv;een 
colors 



29 



To ma.tpJrcolors 



30 



To n^me 4 colors 



•27 



.8 7% V - 



To name 9- colors 



23 



To recognize 4 basic 
shapes 



27 



8'!'% 



To distinguish between » 



« * 



28 



904 



To name 4 basic shapes 



To count" in sequence 
0-10 



28 

— r-r- 



90% 



22 



71% 



To visually recognize 
numbers 0-10 ' 



13 



41% 



To understand,' concept 
of 10 . 



16 



52% 



1^ 



To match numbers with 
quantities t^ey 
irepre'sent 



17 - 



* 55% 



To understand concept 
of "same as" ' 



28 



90%. 



To understand si^e 
relationships {lortg-, - 
longer., longe$V, short, 
shorter , shortest , tall , 
tallQxr/ tallest)' 



25 



.Bl% 



H^iderstand S4.,ze relation- 
ships ^of large, larger,, 
largest/ sniali; smellier, 
smallest . • - 



28 . 



90% ' 



* Possible number , of tfhildren=31 



, . PERCEPTIONS OF P&NCEPTS .LE?(RNED (cont.)' 



STATEMENT OF CQIJCEPT 


•NUMBER OF GIIIEDREN ^ 
CITED AS 'mastering 
THE COIiCEPT . \ 


^ PERCENl' OF CHILDREN 
HASTEJIING THE CONCEPT 


• 

To identify sounds wh^-eh* 
are alikd and not alike 


, . -29- ■ . ■ . / 

- ■ ' - _ - 


'94% 


To. verbally locate ' 
sounds in relation 
to himself 


* 28 


90% * 


To understand spoken 
.words Which identify 
location 


- . " • 16 


52% 


To categorize simple 
objects in or around * 




— ' ^ 

• * * 


, To difstinguisl).^iret^ 
selected swells 


. .0- * 


0% 'v ^ 


, To \un^erstand the concept 
of opposite 


— • ^ * ,. 


. ' 48% ' 


To develop left to 
r'ight progression 


' -4 . ' . ' 


-'J »■ 

■ ^13% • * • 


To develop orderly 
sequential designs 


■ • 21 ^. 


• --lJ^ ^ 

68%- • • . . 


\ ' TJ" ^— 

RecognjL-ze patterns and , 
extend them / ^ • 


T-^. — — "—. — r-^ 


— ■ — • 'z,:^'' . 


To solve specific ^ 
problems ;thrOilgh under- 
standing relationships ' 
of^ size, shajSe ' * 


. - 22 •■' \. ' ■'/ 


71% •• 

—Ml ^ 


To recognise ^e£ters'by 
their sh^pe ' ' 


( A- ^ 

■ ' / i 
12 / ' r 

^ : i i— 


■. /•3/%^ ; '■ 

II \ ' ; ' * ■ 


• ' . ** ^ *- 
Relate spoken, word .to 

a piiy^^icAl' quality; ' . 


r 

. ■ '■ :'i9y '■ 


/ .A . . 
. / / 61% ' • ' 


Relate spoken words ^ in a 
^tory to physical^ objects 




35%.. . . / 


To understand, simple- 
directions 'related to* 
.physical t^sks 


21 , " . 





Distribution of Scores 
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Range of Concepts 
Mastered 


Number of 
L Children 












* 8-14 ^^ 

«/ 


2, 

sr ^ 








15 /' ; ■ 






23-2^^ * 


11 








' ' . / . 






- > , ' . 


/ 

i ' *\ 




• 




/ 


• 


t 









/;■ : • 
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A review of the first table indicate;3 that children 
mastered those concept)^, which were pemph/^ized and 1 - . 

■■ ■ . ^ . , ,// . ■ 

reinforced, during the program. Some concepts, such aS • 
to .distinguish be^j^e^ ^elected smells an|pl' to' categorize 
simi^le objects in or ^mong home'^ wefe^ either not presented 
or only briefly iutroduCQd later in the progran^. The 
percent of children mastering 'these concepts reflects 

thi's^t.^ ... ^, , I ' . V - . ■ . 

As reflected in the last table, 'the majority of. 
children mastered a ma'jority o;Erthe concepts. The actua^ 
^nge of concepts Ifearned exten^Jed from 13 to 28 jf^x^Jti a 
^mean of 19.25. review of the distribution of scores * . 
indicates that ninety-three percent (93%)\of the , children 
mastered rjore than/ fifty perceTit (50%) of the copce^^s 

/ • ' ' ^ y 

and that thirty-nine p^^cent (39%) of the "charldr/n mastered 
more' than 'eighty percent (80%) of -the 'concept^ 

"■■ ' ' ■ /■■ ■ - ■ 



\ 



> ' Perceptions bf Physical, 'Socd^l , Emotional and Intellec tual 

Gro\*th< .... r: — : -^t, ' ' ~ 

• . ^ — — . - * • . • - 

' * Becajise'the Learning-Play Activities 'program was , 
^ perceived by the Manchester staff a-s an jef f ort toward ^ 

# / I the^ totalM-evelopment ' of the child it was also deemed 

useful l^o try to, gather data r^lev^nt to tbe developmental. 
^ .. progress df^tlie children dn the program' with ifegard to / 

/ * • ^. physical, soGia.1, emotional and intellectual^ change or ^ 
, growth. During; the first ph^se -of ^the project, aj^ op^n- . 
end*" question for eaqh of thesB areas was incrude||^s pai;t-' 
of the observation of each* child during each visit. • 
. Preserfted iiiy^thls manner, ^ toy demonstrators* found the' 
. que^fcions^ . extremely difficult to respo>id ti) and -the 

limited.- information derived from these qiiestibfis proved";'" 
^ npt 'tTo be us^iil ?or reporting. . ' \* 

As a result of- the problem' witTi, the opea-end question?, 

/ ' : . ^ . . ' • V. 

. a cl6s6d>iQjjestiQrv for each a*rea ^physical, sofcial, eirto.tiona? 

intellegtual) was developed arrfP^Mcorpprated into the ^ ' 

/•Visi-tatriox? Record" xn place of the open-end ques^tions^ 

Hence ,\ data reported i.n this seiCtioh reflects observations 

»iaade only .durinJg the seccrnd half of the Program. 

The following graphs represent a> sxJtaPBjary of toy 

deiriohstrator observations in each-of' 'the four domains;, as 

compiled and talli^4-?or all childreii in the. program. The 

d$ta. is provided, only as descriptive * of perceptions of- ' ; * 

^behavfor; yalHe'^^^^g^nvent's on the- categories for response ; 

; in each domain will not^.be made by the evaluatioi^ team. 
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SOCIAL BEHAVIOR 



N^269 



26% 




01% - 



> • -.1 2 
Very friendly . ' 
and outgoingr ^ 



Generally 
friend/ly 



\ ^5 

Not 
friendly 



^ Discufsioa 

Xn mare than-v $^ percent jbf the obseryatioxrs*, behavior 
• 6'f the chlldrei^ was described a^ ranging from ^geperaily . 
fri€(hdly" to "vei^y f^^iendly &nd\outgbing" • ^ In only two • 

instaoces.Vas ^behaVxor-dd^^oribed as *not friendly . ^ 

/V • * / . - - ^ ■ ^ ^ ♦ - 

• ^- , ^. ;/ . _ _ c . * * / ^ ^ 
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■4. i^-ijt-^ 

^ K .1 ^' ' . i-..- 




■ \ - r 




Much difficulty * - ""^Generally gO©d ^ Ve r^j^oQc 
in handing the - , cpordination cpwrfijhatibii 
-rioy . \ ^ arid, dexterityvV anjd maiiuai 

. , d^ter i%y. 



S£s'?ussibn 



It appe^gs ^hat. the, children^ .^s- a grou^/ perfomMed 



xatjLon -and 



-^uite ^a'tiafa^iarily witl^r^g6ft?4 '^b' 
defxteuity fc% a9sesBed'4>y tlid^^gy^in^^ 



haxidl^d 'the toys . " - In ^ mote thaii 
' observations' made /of/ thip 



95 



of the ' 7*t 



r children -werfe- 
dejscribed as having ^genera^ly goo4 c6brdiiUtioh\and) 



y dextptitj" to -"yeryf good- coordina^ibft. andi njapaal- dexfee/it 




48% 



. EMOTIONAL BEHAVIOR ' 
^ ' N=270 * • 




Generally 
calm and 
relaxed 



-in the majority of observations of childf^'s /Smptional 
^b6hayior^ their behavior was described as. rang^xig fkom 
"geperaily caim^and relaxed" (almost half of the tcJl^ 
7 ] \:. obseirvati^ns) tp •'showed ^xi^fejhe -erftot ion" . In no instances 
J/- -yere'the^c emotion* % * 
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*L 2 
.Grasped concepts 
quickly 



3 4 
Grasped concepts 
in satisfactory 
amount of time 




Graspfed concepts 
very slowly 



% Discussion - . i ! ' , 

Facility in grasping concepts varied^ extensiv^sly 
aitohg the observations;, with' gteat^r than 75 percent of 
the observa.^ions indicating that c.hildren grasped, concepts 
. in a^ least a sati^sf actory Airtount of- time or: faster!. ^ .Jn 
75 jj^stanceg children .were described as havingv"grasped 
concepts d\iickly*^ whi3reasj ill o^^ 16 instances did' the 



Referrals/contacts ' ■ 

An important related outcome of the Manchester . 
Learning-Play Activities Program yas the eairly identification 
of children with various problems (e .3^. speech, visual 
perception, emotional ,, etc .) . ;In coordination with this 
program, a number pf contacts were made with agencies 
Who might provide supportive " assistance to children 
identified within the Learning-Play Activities Program 

as having special needs. 

The following types of contacts or referrals were 

made: - . • ^ 

School Social Work Department - 2 children 

Head Start Program 2 children . . . 

Nursery School - 1 child ^ ^ 

Doctor - 1 child 

Manchester Child Guidance Clinic I child • ^ 
^Manchester Welfare Department - 1 child^ V , , ; 

Emphasis was placed upon contacting responsibly 
agencies and personnel who might identify arid/or deal with 
th9 perceived problems of the various children rather 
* than directly diagnosing jpotential learning barriers, 
specific QUtcomes resjiltiiig fro* the^u contacts or 
referrals are not presently avai lable. ^ > 
♦Pupil Refer?^!. Record - Appendix F 



A variety of toys, served as the concrete base to 
foster development of concepts and skills as specified in 
the program. As p^rt of the weekly observations made by 
the toy dmonetrators an assessment of pupil reaction toward 
the. different toys was sought. The results are contained 
in'the following table. 
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Discussion * . - 

' i . y - ■ * ' * 

^ React4.6n to .the toys' ±n ^feneral' tended, -ta be positive 

with 50. percent of ,the observations made by' tKe toy 

demonstrators. indicating that the-OhiXdren were Very enthused 

about the toys ahd an /additionai- 43 percent of the obseirvataons 

reveal vig a moderajte dp^e.tf eht*htisiasm toward the toys." 

* • ' . , . .... ' ; 

In only "Seven percent of thd ■observations did children • 

respond with no^ enthusiasm 'toward thfe toys^ demonstrated • 

Of the 14, toys ^demonstrated / 57 percent of them never' ■ * 

received a non-enthusiastic reaction. 'The toy responded to 

very ^thusiastically the- highest percentage^ of times were 

th^ spinner * board and wooden^ table* blbcks ; however /each of 

these were observ,ed" only' twice, Al'so responded to v^ry/ ■ , 

enthusiastjically more than 50 percent of the time were the 

coordination board, sound cians, peg board {only /three 

observations) matrix, colbr lott^g, number puzzle and flannel 

bo^rd. Qf the total groups 0f toys, the toys*, with, a non-^ 

enthusiastic Response .more . than ten percent of -the time vere \ ^ 

the- peg board, feely bag 'ahd color lotto / " 



Introduction 



ParentrChild Relationship 



The objectives for; the, Manchester Learning-Pray \ , - 
•Activities prpgram focii? on the significance of the pa rent-- 
child relationship. ^ Sil6h^a'';relat±on3hip//i«^ f act , forjms'the' 
core ^of this program, w^th proee^ure^ and Ipffooess-es '(iesigned 
;to foster' and/or ^tj^en^then ;tha*t relatt^ilfehipy In addition,. 



it seeks to foster awareness of the importance of the ^ 
parent role in the education of children.^ 

Because oi this ProgranT emphasis,, *data w^s collected* - < 

to assess levels of patent involvement and parent-chil.d .v^^ 

' ' ' 'X * 

xnteractipn, as w^li as the type of interaction during ^. . ' 
the weekly visits by the toy demonstrators. Inforraayion . % 
derived is presented in the following surhmaries. / " ' 

Levgl of ' P'^ajrent Involvement . > ' , • ^ • \ • * 
An ast^essment of the, level af. parent ihVolvem^nb Was 
• m^de by noting 'whetheri/c^ eaph"''^^ a parent was ' 
preset- for all; pa jig^^or .none- of the demonstration. Review 
of visitation Record? for 305 visits irtdicates that a parent, 
was'pr^esent, for the entire demonstration- during 278 visits, 
i6x part of the demonstration during 18 visits/ and for none 

» > " \ * ^ ' ' . ' - ' 

of the demonstration during/ nine yisits; A summary of this , 
data, fay parents,^ is presented in the following table. 



J^isitation^ Record-Appendix C ' . 
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» , . . ' ,^ ' ' . - / < 

Discussion ;"-IxeveX^ of^ Involvement < 

Baged upon tjie fextent\.fb which a" pareiit- was present 
during the toy demonstration as ^n- indicator of parental 
interest in and involvetnent with 'the program, it appears 
that parental participa'tion\or at least interest in the 
program yas quite high. , In abtnit 91 percent of the toy 
d^lnonstrations, a patent was present for th6 -entire 
demonstration.. In six percent of the degionstratipns the 
parent was present part of the time and .in- bnly - thtee 
perc^n^: of the visitations w^s tlje^ parent jiot present 
during the. demonstration. , . . * 

-Parent^Child Interaction . 

' — ^7 — 71 — "-^r \' — ' — — — — " * ' ' ' 1 



The extent and %ype of |>arent-chiXd interaction - 

\ » , - - ' ^ r ' ' • . - . « ^ 

dur-ing the toy demonstrations was also observed ^by the 

* ' ' * , * ' '-^ , 

toy demonstrators to obtain ^ddition^3f ind?.cators of 

the nature ' -and ^rength of the parent-child .relatiortship 

«' • - ' < ' ' . * 

with regard to ^ the -program activities.- During each 

vipit fpr th6 latter peir± of tHe program* toy demohstrators 

observed decree of interaction on a three-point scale qf 

. "litti.e interaction", '^moderate, interaction V £>r "high 

* ^dedree of ^ interactipn" , and type vof , interraction as 

"positiv^\or "negative";-"-. . \ ' ' - . 



♦the .questions pertainir^ fcb /ihis^information were added 
to theVsecond rversion of ' £tfe\ V^'&^^ I\ecord* .Hence, ^ 

aata W4S no't available fbr the;> eairlier 'part^ of ,the program. 



:ERIC 



^ Based upon' a total of 271 observations, on degree of ^ 
pafent':^h^l4 interaotioiv, 128 responjses^447%) indicated.. 

3 high degree of interaction he t^i/een 'parent and child, 
85 responses- ("20%) noted littl^ int^acti0n, Ih thOBe 
instances (262) .in which , typjp^of^nteraqt ion was recorddd, 

'238 responses (91%) j^nc'^ioatdd. -that- parent-child int^ir^ction 

; were positivq in nature, 17. responses (06%) referred to 
interactions- wl;iich' tended ; to be negative ^ and in sev«i 
observations * (03%) both positive *and negative types of 
.inter'action were noted. ' 



DisiSussaont ^Pare^t-'Child Interaction ' , ^ • , 

1 ^ .overall,' it appears that dufring the J^^ge maSority 

of.* toy demonstration s'essipns (80%) there was /at leas^ 
.mode'rate parent-^child interaction. Also, mo,st ih^ 

(mpre than 96%) were po^itjLVe in nature, thus- 
' the development^ of the parent-^'child re jatic 



; ' - s" ParQi)t Evaluation' of Prograin ^''^ 

' , ' ^ ' : ^ ^ : ' * ' ' ' 

' * Toward the latter part of the progrmn an assessment 

6f parent reaction toward* the program was ihad'e* A *six«- - 

item«*q\iesti0hnaire ^as devised for this purpose-ftjtd 

delivered to each hqme hy the tay demonstrators at a^ ' 

regular lyr scheduled visit. Self-addressed, stamped ^ 

.envelopes for return of'>the*questionftaires to the.- ' 

Educational Resources and Development Ceri^r at tTie 

university of Connecticut were provided. A 'co^ qf. the 

questionnaire with the results and findings is prese^i'ted' 

below ^ (and as Appen^ixj E) \^ ** ' i i 

• . ' ^ • t ' * 



Summary p,f Responses' for Pcirent Cmestiorina'ir'e ,(N??=16) ' 

1. How helpful do. you feel: the Toy Lending Lifer^ry Program 
is in preparing your ^child for scho61? <Circle the 
number which best described your answer) * I ^ , , . 



^l\12)* :'2(0) ■ \ 3(4) \ 4(0) - Sp) 

Very, ^ Somewhat . ^ Not>at;,all 

helpful, ' • ■ , helpful helpful 



"♦Numbers in par^entheses refef to njimber 6'f perteons^-^ 
.responding f or^ each ' ' ^ ' . - • 




2. Since *^he Toy Lending -Library ^rograip has beguA; do 
\, you fee^ y'oufi^ re'lations^hip to .your child has/' 
. (check bne ^nsWer ) * , ' ; ^ . • j^-^ 

(' 3 changed fpr/tbe better? ,{10} • 
•J j changed fort the Worse? (A^k . * 
[ i* stayed aboi:^ the Scuuel'^ " 

3.i Do" y^u N|:hink 'this pro^rain* ihould *l^e contiqued next year?, ' 

• (16) ) NO (0) .N 

4.,, Would* you rscSommen^d'^this proje^ct 'to other*. parents? 
(check one .answer) ' 



( r-Y^s ^ (16) 



^[ ]. No (0). 



5.. What% I if any,^cHamges wOuld yd'u recoxnmend be made.'* 
• dn th^ ^program? ; \ , ^ ^ > 

Child shouldh' t Jjfeep tpyMQore than one week* (boredolb) * 

. ^ Toys' are very-, goo3>except they should ail 'bQ, made, 
^of wo®d or durable roateri^l^ as ^children try to h^nd 
M tbein.% * ' . , ^ • 

\ ^ Some toys are' too simpl 

^ Bilingual teacher is'^^eeded^^ 

Program should start with ^children 'threVs^fiars bid, 
or. older by September of that year . ' 

^ "^u^ld- like toy demonstration vis'its to'las,t lohqer. 

. '*Program%as'ruh very efficiently, by knovledgeabie 
. people, • ' ' ' • . * 

Prpgi'am should be offered tp. more people. . 

No change (2 "comments) ;* ^ ' , ' ^ 



.Additatenal' Comments: 

• r . "It- has been very helpful., Jiy littte .^irl '^ad. a 
- lot qX fun and .it has" helped 'her a/ lot." " 

s program has taught my .t>ldest / (3 1/2 years)' 
his fit^lghabe^* .^^and to pecognize' tAe lei:ters and 

itj§r spniecpf . ^^n* 'cind many- otherl things • j!y 
^younges^^aC'l/S yoars) has learn^ ^'^^ — ^ — 
patterns; ^apd to think f or"! hi^se^lf , 




his coldrsi 



5S 



. I thirfk -this is a very good .prpgi^m in that r am not 
equi-fjped- to teach Iny child 'and I'*d6 not .b^ave^' the 
patience. .This program has helped him- and me " in a- 
t^^t I can^'t-.even b4gin to expJLain." 

' . . ^ " *' . ' ■ , • i • 

*It*s helped get him ready for kindergarten." 



Hi 



The patience and understandin^^f your* staff , is * 
amazing. It's nice 'to know th^e are people who care 
-and^w^l do all they can to jU/p make a better 
^relationship between a .parefttand child. Th'ank^ou." 

Since my^hild has, had this-T^rogram it .ha^' madfe it 
easier fpr me' to have heir help rtie and also for her 
. to explaiii-her thoughts to me.", 

' . ' ' ^ . , \ 

"l*nf-very. grateful for this program and* also the interest 
'and Way the tfeachers deal with the kids." ; ! . 

"The teachers are doing very. well by becoraiug friends 
wiW-the ^children first and -then: proceeding to teach 
' them . " ' • ^ ' . • " , 

' '"Thank; you f for a .wonder fulx year\ . ^ / 

•,"1. just wish I couia have had this program. for my 

other iwo sons.:. They didn ' t know' as much as 
^ knows^ ^ I'm. very happy with -this program. ^ ~i 

Findings ^ * 

' ' # 

1. All parents felt tbat the, program would be^helpful 

in prep'arijjg ±heir childreri for scliool. Seventy-*f ive ^ ' 
\ percent (?5%)\Df the respondents indicated that t*he 
ptogtam wpu^d be very helpful in' preparing their 
. ehildreA for school. i ' 

• ^ 

2. A ma jolrity -of respondents (61%) indicated th^t the 

. ' parent-child '^relationship had changed for' the- fetter/ 
with the remaining responcfen'ts (39%)' st^ting^ that the^ 
uJfelationshipr had* stayed about the .same » Na one reported 
tha't the reXationship ^xad changed for. the worse: 

3'. All Of th6 respondents (100%) felt th^t the program 
shoiild be continued next year^ 

of the respondents ' (100%) -repotted that' t^eW^ would 
recommend the program to other /parents. _ S^veralX 
respondents Indicated that .they^ had air^'^dy done so. 



.Changes recommended dealt with thjs toys themselves.^ 
^ (level of' simplicity, durability)', age lpvel for 
children*' in the pi^.o.gi'am^ the need f oj^ a biliugual . , ^ 
teacher length of toy deiponstratibri visitsv and 
program expansion • / ^ 

All addiliional eommSnts '^bout £he j>rogram were highly 
^avorabl^; with.ibpst: comments focusing on the valiie 
of. the program to patents and children and to' the* 

* outstanding job ib.eing done' by the teachers in th^ 

'.program r ^ . ^ 



OPERftTIONAL PROBLEMS 



Several constraints have operated,^ at least partially 
Mmpe'ding' the progress Of the Learjiing-^t>lay Acti-vitie? . 
program.. Delaying the start of the program was the . ^ 
problem of .identifying children- apparently' certain Ice^ ^ 

• ^gericxes and persotoel^who might h^Ve facilitated, this 

^ process either had no knowledge of /the program or were ( 
^ s-low in providing aames of familie/s that might be eligible 
for the program.: J „ * ' 

•\ - A' second problem wasT enQourttered with an e^ctended ' 

'* ^ * / ... - 

• - illness of one of the tay deltionsiir^tors. - In early' December , 

this toy -demonstrator underwent '^surg^jry which kept het out ' 

. : ; ' ' ' ' " ' ' - - ; • ^ 

of worK until mid-Januacy, a period of tiine^ that encompassed' 

' ' ' " ^ - ^- - ; — - ^ry ' : ^- - ^ - ^ , - ~- ^ 

throe sc?hool/ weeks . During that time, tlie second toy 
demonstrator -covered' as much_of both sche4ules ^s possible. \ 

A le^sefr .problem occurred' y^^^i) c>ne of tU6 toy' 
demonstrators Ifeft the program in ea^ly April ta accept 
another position. At that^,time a\new t^oy^ demcmstrator was 
trained by the prpgrain:^ coordinator atld shoxtlV, thereaft^l? 
assijimed the rj^sponsibiltJzieLS of the toy dc^monstrator who 

. , 5erhS^. wha*t might be. considered 'an underlying, 

\,constraint was a negative perspective toward the program ,^y 
some ^members' of thq community. 'The perception of the program 



\- \ ^ ■ •■ - - • . 

as ^ babysitting service and the feeling that money was 
being wast^<3 on toys were ^crte of the criticisms ieyeied 
at the program through the* public media and; at various 
vineetings. This bad publicity could hardly be considered 
a program asset. - * 



5& 



/ 



/'.SUMMARY 



i 



Data collected on the operation of the .Manchester 
Learning-Play Activities Program indicates substantial 
progress towards implementation of activities directed 
toward ^achievement of the ^program objectives. In 
summary, the following points could^^^^^iBa4e ; 



/ 



1. -The training program for* toy demonstrators was^ 

generally considered effective, with improvement 
needed in the organization, pac^of presentations, 
and degree of focus pn actual- *€oy demonstration 
practice. 

2. Student growth in terrtis of concepts de>jelopment 
was substantial for most of the children in -the 
program. 

c 

3. 'Early identification of children with potential 

problems or barriers to learning, was achieved. 

4'. The children reacted enthusiastically topmost of ^ 
the toys most of the time. 

5. Parental participation in t^e program geiferally 
was extensive; this "was reflected both in terms 
of level of parent involvement and in the nature 
of parent-tchild interaction during the toy 
demonstration sessions. 

6. Parental evaluation of. the program was overwhelmingly 
favorable . • 



71 In spite of a number 6f constraints which may have 
.impeded the program's progress, the staff xl id a 
commendable job in surmounting 'tho.se barriers^^to 
achieve implementation of a successful program. 
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PARENT/CHILD. TOY-LEND I^JG LIBRARY' 
Trainirvg Program Questionnaire 



Datfe 



' tMCr A. f 

/ Each paragraph below describes a situ^ition which might 
/ occur between a* mother and child. In each situation 
/ bircle the letter of the response which .you, as the 

toy demonstrator, would encourage the par ent to make> / 

1. A. mother has just l?ought a new toy for her son. She. 
takes it out of the^ bag, puts it on the kitchen table 
and calls him to come see it: • 

a* ^Sit here, Roryr while I show. you how tfhis works^-. 

b. "Here's a hew toy, Rory, do you want ^o play with 

it?" • . ' - : . ^ 

c. "Take this outside and, play with it, Roify". 

d. .She says nothing ^ just shows it to him. , 

2. Sarah has been playing a "card" game with her^mother. 
At one point, Sarah says 5he wants to change tThe game 
and make up new rules. Her m'other says:^ ^ ' ^ 

- X . . ' , / ^ • . , , , , 

a* "OK, show me how to play the new way?" 

b. "It's better if you use the rules that go with this 

game" . / ' ^ - 

c^ "I don't think you know how to^ make up new' rules for 
*' tikis' game." • • . • ' 

'3. In the game Der^k and his mother are playing, Derek must 
put a block into the triang^^e-shaped hole. He's trying 
to put a cube, "in t;he hole. His mother: 

a. says, "No, Derek, try again". " ^ 

b. ^^ays nothing, and! waita for him to' correct himself . 
, , c./^Jiolds up one 0$ the triangle-phaped blocks next to 

/ the hole. ^ . 

/4* Ronnde has just asked her mother to play a game with her 
- ' .They've beenr playing for' 3 dr> 4 minutes when Ronnie sa^ 

she doesn't want to play anymord. Her mother:"' 
, . ' ^ ; • 

a* .tells her to try ^ and concentrate a little longer*.-^ 
* - >. says that's OK and^ pUts the. toy aiA^ay. ^ ^ 

c. asks h^ir why she Kas gi^en up so easily. / * 



t Carol is ^sa excitecj wh^n^h^r mother brings -out the 
new toy that she reaches up- and pulls it from hor , ^ , 
mother's handsV tearing the bOx and • the sheet of 
instructions in her eagerness. Her mother saysi: 

a. •*'0h -Carol, now look ^hat you've done?*^ 

b. "you were sq excited that ybu forgot to be . . 

careful' with ypur new toyi" ' ^ : " . 
. c "I don't know ,v7hyil ^ever spend money on.youl"^ 
d» ••That'6 a fine way^ to ^behave I " 

. f- ' 

' «, - 

In order to play this game correc.tly, the child must 

be helped by his , mother who acts as another "player". 

Kenneth wants to 'play with the game alone. His*. 

mother : , * ' . . *v , 

a. tets him play with the game alone. 

b. tells him that he needs another player 'i^n 'order to 
play and he cannot play the game. 

C. iL^iis him. not. to be so rude and continue playing \ 

with him. > . ' . ■ ' ^ 

d. rtells ' him he cannot play^ the game , uhle«s he plays ^ 
\t^e right way.* 

-Parkfef and his mother ar.e playing with^ a'*4"feely bag" 
toy.- Parker, i^ supposed- to . figure ou€ what's in the 
bag by feeling it from the outside. Sneakily, he / 
peeks into the bag. ' His mother; ^ : / ' , 

' says, "No, that '.-s. not -'the way to pl^y the ,g,ame".\ ^ 

b. 'moves the, bag away so he can't see into i^^, / 

c. says, "Next time -tryv it- without looking". " . 

\The ^oy Robin and her motsh^er are playing wit:h has ' 
different pcU-ored pieces. |lobin is sypposed to find 
a piece the same color as the. one her mot^her holds. 
Her mothe? saysi ; , ' . 

' , y ' ; . ' . ^ ' , . 

♦a. "Fxnd one ^like thia" . 

b. "It's yoyr turn". , . . ' -^'^ . 

c. '^Hete^s a red^one. Find another red;j6ne". ' , • 

Mona is supposed to p^t some colored blocks in order 
from, smallest 'to largest. Her mother .notices that she 
has put ^hem in t#?e wtong ordeaf:>/^ - , 

, • * '/ j\ 

'a^ "No, Mona, you've gof it /wjfong 'this .time". 
. b. "This blocT^ is ^mailer than. ±his . one; , find a larger 
block". ^ . 
-c* "You're supposed to put the^'^^TfiSTTler bloc>:s first, 
. then the next larger ^blficks^*-:^Try again" . 
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" ^1 > 4 

Whatt follows ^i'S P ART^ B , af . the Training Program 
QuestiOlinaire which .was developed by the 
Educational Resources , and .Development Center^ . 
to aussess part^icipants reactions to the training^ 



0 
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^ Circle the number which- best describes your answer^ tq'^ 
^a,ch of the f.cTllcSwing (questions. , If ycu choose, you 
jnay add comments after ariy of the questions. 

i. 'In your, opinion,, was the. training ^program 'well ^ 
organized?^^ ^ ^ - . ' 

' ^ -1 • ^ 2 \ ' . , ^: i / • 4 • ~ ^ « 



No, poprly ^ Organized * • ' ^\ ^^s, very 'well ' 
organi^fed , ♦ adequately '^ organized 

Comment.; ; • '« * ' • ' - ' 

. . ^ • V " " ^ ■ - — ^- 



2. .Was tlie material pr^^ehted in an interesting, way? i 

^ ^ 1 ; ^- . , 

No /"not very Tnirly , . - . Yes, very 

xnte-resting' . int^restiij? . . iYit^restin^ 

Comment : ^ 'l - ' ' 



3i" At what pace were the materials and irtformation ^ 
' presented?' - ^ ' - ^ 

l' . ^ ^ ^2 *^^3 ~ ' V 4 5 ' 

-^r—. : ^ _^ , , ^ 

Too\fast. ^ . ' ^ Abfout;, right -i^ * Tfoo.slow 

Comment: ^ , .\ / ' . - ^ ' 



^ 4. Did ^you,' f eol free tp asJc ^questiirdn'k and take, an active* 
pctrt in the trainijiig j!>rogra^? - s " , ' - ^ 



Ydsc, at -^l*,/ , «/S5me o£ ' No,, not 

dTiy time ^ / ' . thef time ab.arll, 

Cofnment: , - / - * , . ♦ . . . ri ' 



,5. , Were thic w^ritten materials/which wer^ provide^ in the' 
\ - training program Kelpfui in'-expciihdipg arvd "clarifyijig • 
u the.;c6ncepts, of. the course? ^ * ' \ 
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felpful 
Coiumentu . 



'Somevyn'at. 
. > helpful 



- -^o, not ali/. 



'6/ Were .the instructions'' for use and.demonstrc)iti,on of th4 . 
V toyst (ilear'ahd understandable? / , ^ ' " . 




.1 



^^3 



,5 



No, poor 
instructions 



Adequate^ ^ / 



Yes , very 
clear, and 
tinder sta^datblje 



Comment: 



?• -U^ing the fo],lowing scale, rate the extent , to which yott ^ 
feel cqnfident- to demonstrate each toy. ^ ' » ^ 

5' 



1 



2 



Not at 

> all confident 



Reasonably % 
confident 



. Very 
^confident ' 



sound cdnscf^ 


' 1 


"2 


3 


A 5 


color lott^o 


f 1, 


2 


3 




- feely bag ' 




2: 






; Stacking squares 






3 




wooden "tiqible blofcks 


.1 


2 


3 


4 -5 

• • 


' humbejT puzzle 


\^ 1, 


2 


3 , 


4 5 


coj.or blocks ' . 






3 


. 4 'Sr 


Xbead-^D-giraph) ' 






» 




flannel bpard-^ 




2 


- 3. 


• ''4 ' . 5' ' ' 

/ * ' 


JConuTTen.t I ' ' 








{ - ^- ■■ • • 










" ' — I — ^-"-^ ^ 



* ,4. 
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' 8.. How VQuld you dG?cribe the length of fche trkihi%g 
- program, as a wholef . . • 

'■ -I'l - 2 .... I" ' '« . ■ • ■• 4 ■ ■ - 



* (' 



Too long 
Commpr>t : 



^ Aboiat right 



Too short 



9. What:is your overall opinion, af the training program?/ 
. /I . 2 / 3 ' " . 4 ' 5 



.VerY good 
.Comment r 



.Fair 



Popr 



0 is 



10* Would- you' tecoiTunend elimihating" any part ;of the trdihing? 
If yes,,, which parts? "<^ ^«.*^- - . / ' ' " - - 



--/ 

/ 



ll./ Wc^tfld you recommend .changing^ *or -adding to the trainingt. 
/ iri any way? ^ \ . - ' 7 • * . * 
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-.; PRE 'AND POS^-TEST: ^PAR^NT/CllILp TOY LENDJN^^gRARV . 

flfPRODUCTION; ' \ - XJ 

Say -.to the child: ^I'M- GOING TO ASK ybu SOME ,QUE^-dNS. 

I WILL BE V/RIT i^G-^DO^^ YOtm ANSV/ERS . 
■ ' \ . •• v- NOW LE*^ BEGIN 

1. ' ' ' "WHAT IS YOUR NAME?"" ' ' " • 



• •. "WHAT DO YOU LIKE TO PLAY?" 



3* Place a r.ed, ]>lire and yellow, square on the table and keep 
. , a. red, blue and yellow square ior yourself. Hold up your 

red square and say to thfe child: - 

^ "PUT-^ffHrS ON THE ONE THAT JS VhE SAME COLOR." 

* FalloW^-<^ same procedure with the blue square and then- " 

with, the ^^fej^ow square. " r \ ' ^ • 

-^lace the' orange,' bl^ck and gireen squares on the table..- 
Say to the child: * * 



"GIVE WE THE BLACK ONE-. " « ^ 

Then put the black equate 'ba<::k on the" table' and follow tlie 
sam^ ptocifiure ,wxth the ^reen arvd orange squares . ^ 

^ » i 

5. Place the brown, white, an<^purpre squares on the table ^ ' 
Pointing to the white' square, say to the cljild: 

' "WHAT COLOR 1$ THIS?^ 

Follow 'the same procedure^, wxth^'tiie Jirpwn and pucple sgiaares . 



6. Place:the four 'shapes (circle, . square/ triangle, rectangle)^ 
^ on the tabie arid keep qne set oi sJiap^s for yourself./ 
. Hold up your circle and say to the child: i 



•PUT THIS ONE ON-THE ONE THAT IS THE SAM6.** 



Follow , the same procedure with the sq4»xe, the triangle and 
the rectangle* - " , . / ' ^ 
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7. Plac^' the f out shapes on the table. - Say to the "child: 

^ "GIVE m THE CIRCLE." 'H • 

Then -put the circle back oxi the table and follow the 
same procedure with the- ather- sh'apes. , ' 

8. Place the four shapes on the.taible. Pointing to the 
circle, say to the" child t' L' - ^ ' ' . 

"WHAT SHAPE IS THIS?** ' • ' ^ 

Follow the same procedulre v/ith' each of the other shapes. 

9. Say to the child: ■ . 

"NOW LET'-S-t'EAY A LITtTLE GAI-IE. CAN YOU DO THIS? • 
STAND UP. - ' ' ^ 

SIT DOIVN.. - • • 

TOUCH YOUR- HEAD . ^ , 

TOUCH YOUR FE£T." '• 



10. Place the letters A,C,H,P,S on the 'table. Say to the 
child.: 

"HERE ARE SOME LETTERS. GIVE ME 3*HE A." 

' y ' 

Put the A back on the table and follow the- same procedure 
With' each of the other letters. - ■ 



Place 10 bloqke pn the table. Say ^to the child: 
' .' ' • *TAKE TWO BLOCKS." • ^. 

^Have tfie 'child put. the two JDlogk^^ack. pn the table and 
say to the child: * x ^ 

'"JOW^^GIVE ME EIGHT &LOGKS.'' 



page/j 



12. Line the blocks up op the table and' say to the chi;Ld: ♦ 

"NOW COUNT THE BLOCKS.." ^ \ ' 

'(Help the child by putting his .finger on the" first 
.block saying^ ■ "ONE," and moving his- finger to the 
second block) . - ■ . ' .. 



13. Place two -squares of the game -color but of different size 
.oh the table. Say to the child: " . » ' 

, ' "GIVE ME THE' SMALL ONE." ' ' 

Then put the little one back on the table and say to the 
child: • ■ * 

"GIVE ME THE LARpE ONE." ' - ' ' ,. " 

14. Place thrfee .squares of the same g:olof, two of which are the 
^ same size and dne which is "a different size. ■ Say. to the 

child: , . • 

"GIVE ME THE ONES WHICH ARE THE' SAME." 



15. Hold a piece of paper ih the air. Say to the chi 



Id 

"PUT YOUR. HAND ON THE PAPER." 

• ' " * ^ ' ■ * 

Then say to- the child: . • ■ ^ 

"PUT YOUR HAND UNDER THE PAPER."; • . 



16. Take one piece ^of sandpaper for yourself and give the 
child one piece ^f sandpaper and. one piece of smooth 
paper. Say to the child: » . 

" FEe£ my paper, now -FEEL VoUR PAPERS-. WHICH ONE 
OF YOURS FEELS THE SAME AS MI-NE?" 

• ^ . - • ? - ' ^ 

— ■ ^ 

17. Take one sound can for yourself and giye the child two 
sound cans, one of- which makfes the \ same sound as yo^l^ - ^ 
can. Shake'.your can and then say to thefehild:^ 

../ . . JWHICH.ONE^SOUNDS TiJE SAME AS MINE?" 



MATERIALS NEEDED FOR POST-TEST 



SOURCE 
■t — 



ITEMS 



Toy Lending 
Iiibrary 



Toy Lending 
Library 



Toy Loaner 



Toy Loaner 



Toy Lendihg. Library 
or Toy Loaaer 



ERDC 

Toy Lending Library 



Colored Squares * 
2 sets-Red, Blue, Y(^low 
1 e^ch-Black> White ^^.Orange 
Purple, Green, Brown-. 



Shapes: 
2 SBts-Square, Circle, 
Rectangle, Triangle 



Letter Recognition 
Letter s-A,C,H,P,S 



Niiihber Concepts 

' 10 blocks-same size and color 



Relationship Concepts 
2 Large Squares and one Small 
Square-s^me Color . * >. 



Sensory Concepts \ 

Sandpaper §h.d Smooth Paper 
,3 Sound Cans# 2 of which make 

the same sound (no empty cans) 



SCORING SHEET FOR PRE-TEST: PARENT/CHILD TOY LANDING LIBRARY^ 



1*. I ] No answer ^ 2< 

.[ 1 First name 

\ 0 First and last name 

( 1 Sentence 



NAME 



i ]/ No answer 

[ ] One word 

[ ] Phrase (s) 

( 1 Sentence (s) 



DATE 



3.13 Red 

I ] Blue • 
I ] Yellow 



4-.- [ ] Black 
I ] Green 
t ] Orange 



5. [ ] White 
I 1 Brown 
[ 3 Purple 



[ ^ Circle 
{ ] Square 
[ ) Triangle 
[ J Rectangle 



7 . [ ] Circle 

[ ] Square 

[ ] Triangle 

I ] -Rectangle 



8. { ] Circle ' 

I 1 Squaf6 

' { ] Triangle 

I 1 Rectangle 



I 1 Stood up 

I ] Sat down 

{ J Touched head 

[ ] Touched feet 



10, 



[ ] 
[ 1 

( 3 
i 1 
C ] 



A 
C 
H 
P 
S 



0 ^' 



11 . [ ] Took two blocks 

12. [ ] Counted to ten 



I ] Took eight' blocks 



13. .11 Small- 
*14 . I ] same as 



I 1 Large 



15. I 1 on 



\ ] under 



Chil^lJ^ Name 



VISITATION REC^ORD^ ^ 

- ^Date^ of Visitation 



Name of Toy (s) 



1. How did the child react to the toy? (Check one) 



( )v/as very . 
enthusiastic 



( ) was . moderately 
enthusiastic 



4 . 



( )v^as^ not at all 
-enthusiastic 



^2. Concepts Demonstrated 



a. 

b/ 



Lev^l O'f Comprehension (Check one box for 
each concept . demonstj^ated) ' 

' .* » * ^ " ^ * 

a('')awdre-( ) partial l^qd^r- { ) complete Un- 

ness ^ stand^pg^^ W der standing, 

b( ) aware- ( ) partial^ undcrr ( ) complete un- 

ness ^ standing^ derstanding 

b( )aware-( ) partial under- ( ).'complete uq- 

. ness standing ' derstaiiid^ng 



3. 



To what extent was the mother involved: • (Check one) 

/ ( )v;as present for all of demonstration 
X )was p3^esen± for part^ of demonstration 
i )was present /or* none of dei^pnstration 

How, would you- describe 'the parent-child interaction 
(Check' one box in group a and one in gro<ip b) 



a. ( ) little Interaction 
( ) moderate interaction 
( ) high degree at interaction 



b. ( ) positive 
( ) negative 



How did the child respdnd in each of the fbllowing areas 
(Circle one number for e^ch area) , ^ ^ 



a. SOCIALLY 



3 



very friendly^ * 
and outgoing 



generally 
friiphdly 



not 
f siendly 



PMYSICALLY- 



^much difficulty 
in handling the- 
toy^ 



'generally good 
coordination & 
manual dexterity 



^ very^ good 
coordixiBtion 
and" i^anual 
. dexterity 



EMOTIONALLY* 



7^ 



1. 



showed ^ 
extreme* 
emotion 



generally calm 
and relaxed* 



5hpwed ,no 
emotion 



d* I-NTELLECTUALLY 



>. . 1 



grasped 
^concepts 
very quicltl^ 




"■grasped, concepts 
in satisfactory 
amount ,of time . 



grasped ' 
concepts 
very- slowly 



•*{Emoti6ns may include: _fe^., anger, frustration, excitement; etc.) 



PUPIL t>ROGRESS REPORT 



Child's name 



Concept 
Number 



2. 



3. 



4. . 



5. 



6. 



7. 



Statement 
of ConceDt 



Date . 
Learned 



. To distinguish between colots 



To match colors 

- " f . ' 



To/ naprne colors 



4 



To recognize 4* basic shapes 



To disjtinguish between 4 
basic shafpes 



To name 4 basic S'hapes 



To count 'in s-equence* 0-^10 



8. 



T.O visually ^recognize numbers 
6-10 / 



a. 



To understand the cdncejpt 



10 



10, 



To rriatch numbers with quantities 
they represent ' , / ^/-^ \ 



^o, understand cbfico^^of 
"SamQ As" "\ 



11. 



12. 



To yndersta'nd size relgtt^on- 
Shi^S (Tong , loixgai^ longest ; 
sho^t, shorter, ^shortest; tall, 
-tallei't tallest) c / , 



13, 



Imderst^na si^e "Relationships 
of pi^i bigger^/^b-iggest;. small, 



15, 



16, 



iiCK unc^erst^nd ^:oncept of equal 



'yo distingiiish between" texture 



TC-dj^eritify and' distinguish ^ 
;.betveen selected soxinds.. , 



Concept 
Number 



17. 



• 18. 



19, 



1^ Statement:' 
o/\Concopt 



DatQ 

Learned 



To identify sounds whi^hare 
alike' and not-alike 



; To verbally locate ,§oDnd& 
in relatipnship. to himself 



To understand spdkbn words 
vhich identify location 



20. 



2X. 



To categorize simple -ob'jects 
in or around hbme _ ^ 



To distihgul^h between 
selected* smells 



22, 



23. 



,24. 



25. 



26. \- 



. \27. 



To under'stand/tVie <.concepts 
of^ opposite 



^^6 develop l^f t-to-right 
progrc^ssjloa 



Tq develop Orderly -sequtential 
designs _ - " • 



Recogni^^c patterns ,and extend 
them • ' . ' ■ - — ^ 



^ To, ;sQlve specific problems 
through understanding rd- 
^•latxonships of size, -shapo 



Tp recognize letters by their., 
shape . " V I ^ - *' 




28. 



Relate- Spoken -wdrd . t.o a physidi^l* 
quXl'its^ \ / 



29- 



Roiate sp63$Qn - words 'in. a*' story 
to physical* obje^cts : : - ; 



30. 



To understand simple dfrectidns 
related\ to* physical^ task ' 



7'- 



* PARENT QUESTIONNAIRE 




1.- ^How helpful do you feel the\ Toy ^xidiixl^ Library Pro(5ram 
is in preparing your child, for/ school?- (Cijrcle the nxxmbi 



which best descrij^es.ypur.^an^er 



V ■■■ 

■A 



Very 
helpful 



abmewhat 
. helpful 



Not at all 
helpful ' 



/ 



2. Since the Toy n/nding Library Prograin }jas begun, do you 
feel your -relationship tp yoyr -''Slftid- has-^icii^ck one 
answer.) ' * /~ ^' 

1 phange4 for'J:iie--W - . . 

[ *j changecNfoif^^e worse^ / - . 
I *] stayed about the same? ,» ; ' ^ ^ 



3. Do you think this program should -be continued next^year?/. 
{Check one^answer^) 1 • ' . 



11 yes 



I 3 No 



4. Would you recommend . tnis project to otner parents? ' 
(C^eck one answer . ) 



J3 Yes 




M No 



What, if any, 6hang.es* would ^y^u recommend be ^made in the 
program? * . * . 



' PU£IL REFERRAL RECORD. 



Child *s n^me: 



Date of Referral 



•Description of problem; 



Whea v;as the problem noticed? 
Hov: v;as the problem noticed? 



.Agency .to ^^drfcph^ciiild yas referred ^ 




